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Good Curriculum Theory Describes and Explains

© Concepts

© Principles

© Relationships that exist within the field

© Actions to be taken
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THE SAYLOR, ALEXANDER, AND LEWIS MODEL (1981)

The model conceptualized by Saylor, Alexander and Lewis
indicates that the curriculum planners begin by specifying
the major educational goals and specific objectives they

wish to accomplish. Saylor, Alexander and Lewis classified

sets of broad goals into four domains under which many

learning experiences take place to include: Personal

development, Social competence, Continued learning skills,

and Specialization.
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L The Saylor and Alexander Model
k |
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Bases (external Variables)
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Once the goals, objectives, and domains have been established,
the planners move into the process of designing the curriculum.
The curriculum workers decide on the appropriate learning
opportunities for each domain and how and when these
opportunities will be provided. After the designs have been
created, they select the methods through which the curriculum
will be related to the learners. Finally, the curriculum planners

and teachers engage in evaluation. They must choose from a wide

variety of evaluation techniques.




The Oliva Model

® is the extension from the Saylor, Alexander, Lewis (SAL) and the context, input,
process, product (CIPP) Models. The SAL Model was developed by J. Galen Saylor,
William M. Alexander and Arthur J. Lewis in 1981 while the CIPP Model was
developed in 1971 by Daniel L. Stufflebeam.

® Oliva adds eight concepts of curriculum construction: i) scope, ii) relevance, iii)
balance, iv) integration, v) sequence, vi) continuity, vii) articulation, and wviii)
transferability.

® He further has discussed the limitation of these two Models.

The SAL Model only emphasized on 6 components: i) the goals, ii) sub goals, and
objectives; iii) the program on education in its totality; iv) the specific segments of the
education program; v) instruction; and vi) the evaluation program.

On the other hand, the CIPP Model only combined the components of evaluation
process, classes of change settings, types of evaluation (context, input, process, and
product) and types of decisions (planning, structuring, implementing, and recycling).



The Oliva Model

* Consists of twelve components: i) statement of aims and philosophy of education,
ii) specification of needs, iii) curriculum goals, iv) curriculum objectives,
v) organization and implementation of the curriculum, vi) specification of
instructional goals, vii) specification of instructional objectives, viii) selection of

strategies, ix) preliminary and final selection of evaluation techniques,

x) implementation of strategies, xi) evaluation of instruction, and xii) evaluation of

the curriculum.
® Oliva further explained that the Model can be used in three different ways:
1. The Model offers a process for the complete development of a curriculum;

2. A faculty may focus on the curricular components of the Model to make

programmatic decisions; and

3. Instructional components development.




Oliva (2009, p.138)

Statement of aims and
philosophy education
derived from the needs of
students and society

l Specification of needs I

2

¥
4" Curriculum goals I

I Curriculum objectives

-

Organization and

_.|

Specification of
instructional goals

&

Specification of
instructional objectives

? l
I Selection of strategies I
E l
Preliminary selection of
evaluation techniques

Implementation of

strategies

implementation of the
curriculum

10

_.[

Final selection of
evaluation techniques

9B

Evaluation of instruction

11

. 4

Evaluation of the
curriculum

Oliva, P. F. (2009). Developing the Curriculum (7th ed.). Boston: Pearson.




A Summary of the Components in Oliva Model

Component

1

3-4

Description

Curriculum developers state the aims of education and their
philosophical and psychological principles. These aims are
beliefs that are derived from the needs of a society.

An analysis of the needs of the community in which the
learning center is located, the needs of students served in
that community, and the exigencies (demands) of the subject
matter that will be taught in the given learning center. This
component also introduces the concept of needs of particular
students in particular localities, because the needs of
students in particular communities are not always the same
as the general needs of students throughout a society.

These components describe for specifying curricular goals
and objectives based on the aims, beliefs, and needs
specified in components 1 and 2.



Component

5

6-7

Description

The tasks of this component are to organize and
implement the curriculum and to formulate and
establish the structure by which the curriculum will
be organized. Part of the findings in this study is to
identify the components of knowledge acquired for
students. Future curriculum design for the curriculum
must include inputs from various stakeholders such

as practitioners, academicians, professional bodies,
and the Government

In these components, an increasing level of

specification is sought. Instructional goals and
objectives are stated for each level and subject.

Implementation of effective instructional strategies
for usage with students in the classroom.



Component Description

9 The curriculum planner thinks ahead and begins to

consider ways he or she will assess student
achievement.

10 The implementation of instructional strategies. The
instructional phase component provides the planner
with the opportunity to refine, add to, and complete
the selection of means to evaluate student

performance.
11 Evaluating instruction is carried out.
12 The component completes the cycle with evaluation

not of the student or the teacher but rather of the
curricular program.

N37: Oliva (2009, pp.137-141)



Gile’s Model

e Giles, Mc Cutchen, and Zechiel, his associates,
developed a four-step model to curriculum
development. Their model portrays inter-
dependence of functions in curriculum
development process rather than the linear
sequential steps of Tyler. The steps are:

Giles, H. H., et al. (1942)



Gile’s Model

1. Selection of aims, goals and objectives.
2. Selection of learning experiences and

content.

3. Organization of experiences.

4. Evaluation of learning outcomes.




The model of curriculum planning as presented by Giles
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The Paideia Course of Study
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Psychological Foundations
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[vvan Pavlov

1. Before Conditioning

e

(
!
RESPONSE |

2. Before Conditioning

£\ REspPONSE

) Bell >
Food Salivation No Salivation
Unconditioned Unconditioned Neutral No Conditioned
Stimulus Response Stimulus Response
3. During Conditioning 4. After Conditioning
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Bell Salivation
Conditioned Conditioned
Stimulus Response

Classical Conditioning

Nunmn: https://adolescentdevelopmentandtrendsdominiqueandlaryssa.wordpress.com/classical-conditioning/



John B. Watson 1913 Methodological Behaviourism
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US (hammer
striking steel bar)

After conditioning

CR (fear)
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B. F. Skinner: Radical Behaviourism
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Skinner 1930: Operant Conditioning
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Psychological Behaviourism
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Thorndike’s puzzle box experiment demonstrated trial
and error in cats

A hungry cat is placed in a
box with slatted sides, food is
placed outside the box and
can be seen

Cat must

operate a
lever to open 220 4" _ : Cat initially explores box and
the door and A ',4 p: ' unsuccessfully tries to escape

escape to get
the food

By accident (during trial and
error) the cat presses the
lever that opens the door

Cat escapes and eats the food (i.e. is rewarded)

Escape times become faster as the number of trails increase




Behaviorism
Edward Thorndike

Thorndike’s Puzzle-box experiment

 Thorndike put a hungry cat in a
‘puzzie box’ & placed fish, just
out of reach

1. At first the cat to escape from the
box through trial & error
(random voluntary movements)

2. Eventually the cat accidentally
pulled the string, escaped from
the box so that it could reach its
reinforcement (the fish)

* When the cat was put back in the
box, once again it went through a
series of incorrect responses
before pushing the lever

 The cat became progressively
quicker at escaping (and had
fewer incorrect behaviours)

Time: sequired to excape (s

NN




Thorndike’s laws

* Thorndike, who, in developing his own research on trial-and-error
learning, linked to S-R bond theory, proposed many laws of learning.

Law of Effect

— Positive reinforcement increases the chances of behaviour reoccurring (experiences of
satisfaction)

— Puzzle box — a hungry cat was placed in a puzzle box, from which it could escape to be
fed by ‘operating’ the correct mechanism. Through trial and error, when repeatedly

placed in the box, the cat reduced its time in the box from 5 minutes to 5 seconds and
was fed (pleasurable experience)
Law of Exercise
— The more often a response is reinforced the stronger the learning bond will become.
— The ‘law of disuse’ — when the bond is weakened
— Appropriate conditions could be created by the use of reinforcement

Law of Readiness

— Learning by connecting can only take place when the nervous system has reached an
appropriate stage of maturation (physically and mentally able to complete task)




Carl Roger

* believed that all behavior is motivated by self-
actualizing tendencies, which drive a person to
achieve at their highest level. As a result of their
interactions with the environment and others, an
individual forms a structure of the self or self-
concept—an organized, fluid, conceptual pattern of
concepts and values related to the self. If a person
has a positive self-concept, they tend to feel good
about who they are and often see the world as a

safe and positive place. If they have a negative self-
concept, they may feel unhappy with who they are.



Carl Rogers

A person reacts to changes in their phenomenal field,

which includes external objects and people as well as
iInternal thoughts and emotions.



ldeal Self & Real Self

Rogers divided the self into two categories: the ideal self and
the real self.

The ideal self is the person that you would like to be; the real
self is the person you actually are.

Rogers focused on the idea that we need to achieve
consistency between these two selves.

We experience congruence when our thoughts about our real
self and ideal self are very similar—in other words, when our
self-concept is accurate. High congruence leads to a greater
sense of self-worth and a healthy, productive life. Conversely,
when there is a great discrepancy between our ideal and actual
selves, we experience a state Rogers called incongruence,
which can lead to maladjustment.



Incongruent Congruent

Self-image Ideal-Self Self-image ideal-Self
The self-image is dfferent 1o the ideal self. The seif-image is similar to the ideal self.
There is only a ittle overiap. There is a3 more overiap.

Here seif-actualisation will be dificult. This person can self-actuakse.



Real self Ideal self
I'm unhappy with my
life.

| don't like pressure.

| don’t want children.

| sometimes feel weak.
| want to have fun.

| must be successful.

| ought to be promoted.
| should have children.
| can't go against my parents.
| should never show weakness.

: . Fun is being successful.
: m:‘t‘g l::pce’rl?ef;t | must always be a winner.
the world.

Incongruence
(small overlap
between selves)




Bruner
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A Conceptual Paper on the Application of the Picture Word Inductive Model
Using Bruner's Constructivist View of Learning and the Cognitive Load Theory

Jiang, X., & Perkin, K. (2013)

1. Select a picture.
2. Ask students to identify what they see in the picture.

3. Label the picture parts identified. (Draw a line from the identified object or areas, say the
word, write the word; ask students to spell the word aloud and then to pronounce it).

4. Read and review the picture word chart aloud.

5. Ask students to read the words using the lines on the chart if necessary and to classify the
words into a variety of groups. Identify common concepts, for instance, beginning
consonants, rhyming words, etc. to emphasize with the whole class.

6. Read and review the picture word chart (say the word, spell it, and say it again).

7. Add words, if desired, to the picture word chart and to the word banks.

8. Lead students into creating a title for the picture word chart. Ask students to think about
the information on the chart and what they want to say about it.

9. Ask students to generate a sentence, sentences, or a paragraph about the picture word
chart. Ask students to classify sentences; model putting the sentences into a good

paragraph.

10. Read and review the sentences and paragraphs. (Calhoun, 1999, p. 23)



ORIANE

. Select a book or chapter to be read.

. Ask students to preview the text by looking at any titles, bold print headings, or pictures
for about three to five minutes.

. Ask students to close their books.

. List on the board all the words that the students predict will be found in the assigned
reading. Be sure to let them explain their reasoning for their predictions.

. Ask students to read or listen to the assigned reading.

. Return to the list and discuss which ones were confirmed through the reading. (Govont,
2011, p. 212)




