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2. W@nwnileniu Ralph Tyler Curriculum Model fasteluil wiouneuranaldasudu

Ralph Tyler is an educational pioneer whom sought to develop a set of rules to
guide teaching and instruction. Tyler proposed a curriculum design that was sequential
and systematic. For this reason, the model developed by Tyler is often referred to as the
‘Linear Objectives’ model. The ‘Tyler Model’ can be described as “an explicit set of
procedures for planning which is based upon a scientific-rational approach” (Marsh,
1997). Tyler (1949), recommends that “educational goals be derived from an analysis of
the subject and content. His formula of educational design was revolutionary and
provided purpose to educational practice. However, in his approach he disregards
contextual influences, personal needs or prior learning of students. Nevertheless, his
work became a bestseller for it struck the heart of educators who sought clarification of
educational aims. His findings have significantly influenced curriculum and the process of
instructional design. The success of his model has certainly shaped the curriculum of
today and therefore, his findings are worthy of discussion and evaluation. Thus, critique
of the model developed by Tyler is warranted because the ‘Linear Objectives” model
“short changes how teachers actually deal with their classes. It fails to consider how
they deliberate and negotiate as they plan and implement curriculum (Brummelen,
1994). The curriculum design prescribed by Ralph Tyler outlines a simple formula and

consists of four key thoughts: 1. What are the educational purposes that a school should
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seek to attain? (Educational Objectives. 2. What learning experiences can be selected to
fulfil the educational objectives? (Learning Experiences). 3. How should the learning
experiences be organized to achieve the desired outcomes? (Organisation of Experiences.)
4. What assessment and evaluation techniques can be used to determine the success of
the implemented curriculum? (Assessment and Evaluation) (Enem, 2019). One of the
best-known models for curriculum development with special attention to the planning

phases is shown in Figure. Source: Athanatius Ifeanyi lbeh (2021)
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3. IfAnwnileaiiu Taba Curriculum Model sasialuil wiounaudalsasudau

The following steps suggested by the Taba model were followed in the design of
our curriculum (Taba, 1962):

1. Diagnosis of needs: The teachers or curriculum developers identify the needs
of students for whom the curriculum is designed. The program should identify not only
the achievements of students but also their initial level when they start learning and the
program should aim to close the proficiency gap between students.

2. Formulation of objectives: Following the diagnosis of students’ needs, teachers
specify the objectives of the course. Taba advocates specifying both the destination and
its beyond while determining the objectives. Thus, defining what students will be doing
in their lives as they achieve the desired objectives is necessary.

3. Selection of content: The content of the curriculum is informed by the
objectives. The significance and validity of the content are also taken into consideration.
One of the distinctive features of the Taba model is that it emphasizes depth over
breadth. Taba believed that it is impossible to cover everything since there will always
be something missing or some details will be left out. The content should be more
realistic, meaningful and achievable with fewer details and objectives.

4. Organization of content: Teachers decide on the delivery sequence of the
content at each level by keeping students’ readiness, needs and interest in mind. The
content, with necessary time to digest the knowledge, is conveyed through a variety of
different tasks in order to address all types of learners.

5. Selection of learning experiences: Teachers select the instructional methods
that will keep students engaged with attitudes, knowledge and skills that will help
students not only in their current but in their future studies as well.

6. Organization of learning experiences: Teachers put the learning activities into
an order to ensure the continuity of learning. Teachers also determine the teaching

strategies that will fit best for their students.
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7. Determination of what to evaluate and how to do so: This is the step in which
teachers determine whether the intended learning objectives have been achieved.
Continuous evaluation is carried out in different ways to get rich and relevant feedback
about students’ progress. As part of this process, a student’s initial level is taken into
consideration in order to obtain a realistic picture of the effectiveness of the program
and the amount of progress made by a student within a certain time period. (Ornstein &
Hunkins, 2009; Oliva, 2005; Smith, 2013).

Source: Belgin Aydina, Meral Melek Unverb, Bulent Alanc, & Sercan Sadélamd (2017)

3.1 TuUannwdingy WWunwlng wiewdesisesSeuiseignies

3.2 %umaulﬂmmgﬂLLUUﬂ’]iW@um%é’ﬂqmﬂaﬁmm aunsaanfiunisialunansvinu

3.3 TiauedsnstiteSuns1u/5uiieadu Diagnosis of needs vesfi3ou

3.4 ﬂ'ﬁLaaﬂLﬁjE]W]ﬂ’liﬂumiL%‘Elum’mg‘dLLUU‘U@W]’]U’]L‘?JULLUUI@ AIVUATULUIANAINATIIN

Iansieusingiu Restaurant tifutiniSey sennsuiwiiasaniunsegisls

4. Tdnwseazidenanunantanalud wiaumaumaulinsuaIu

ISSN 1799-2591

Theory and Practice in Language Studies, Vol. 4, No. 9, pp. 1869-1874, September 2014
© 2014 ACADEMY PUBLISHER Manufactured in Finland.
doi:10.4304/tpls.4.9.1869-1874

Needs Analysis: An Effective Way in Business
English Curriculum Design
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Abstract—As one of the most important branches of ESP (English for Specific Purposes), Business English has
nearly sixty years' history in China. Needs analysis is the most important stage of ESP teaching and is a widely
used tool to study the validity and relevancy of all curriculum design activities in Business English teaching. It
assures a flexible curriculum responsive to the needs of various stakeholders of education. Under the guidance
of Needs Analysis Theory, this paper aims to discuss whether and how needs analysis can be implemented in
Business English curriculum design and the results may shed light on the improvement of the Business English
teaching.
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5. 81usgazdeniidnuudlinssialul
1.1.4 The curricular spider web
The core of a curriculum generally concerns the aims and content of learning. Changes to
this core usually presuppose changes to many other aspects of (the plan for) learning. A

clarifying way to visualize the relationship between the various aspects is the so-called
curricular spider web (van den Akker, 2003).
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Figure 1: The curricular spider web

Source: Annette Thijs & Jan van den Akker (2009)
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